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1. Purpose and rationale
At Bickerstaffe CE Primary School, feedback, presentation, handwriting and spelling are part of high-quality teaching. Our approach is designed to help pupils know what they are doing well, identify misconceptions quickly, improve their work and develop pride, independence and fluency.
The policy deliberately prioritises responsive teaching over lengthy written marking. The most valuable feedback is the feedback that changes what a pupil understands or does next. It may therefore be verbal, live, whole-class, peer/self-assessment or written, depending on what is most useful.
Handwriting, spelling and presentation are whole-school improvement priorities. They are not confined to English lessons: agreed expectations should be evident, at an age- and need-appropriate level, across the curriculum.
2. Aims
Establish clear and consistent expectations across the school.
Ensure feedback is timely, purposeful and leads to improved learning.
Identify and address misconceptions as close to the point of learning as possible.
Develop pupils’ independence, self-evaluation and responsibility for improving their work.
Secure high standards of handwriting, spelling and presentation across the curriculum.
Ensure adults model the standards expected from pupils.
Provide appropriate adaptation for pupils with SEND without routinely lowering expectations.
Avoid marking practices that create unnecessary staff workload without improving learning.
3. Core principles
Feedback should move learning forward.
Live feedback is encouraged where it allows a pupil to act immediately.
Teachers are not expected to write a comment on every piece of work.
All work should be acknowledged in a way that enables the teacher to know what pupils have understood and what needs to happen next.
Pupils should be given appropriate opportunities to respond to feedback and correct or improve work.
Presentation, handwriting and spelling expectations apply across subjects, with sensible adjustments for age, task and individual need.
Errors should be used diagnostically: teachers should distinguish between a slip, a misconception and a gap in prior knowledge.
Feedback must never publicly shame pupils or compare them negatively with others.
4. Roles and responsibilities
Teachers
Teach and model presentation, handwriting and spelling expectations explicitly.
Use assessment and feedback to adapt subsequent teaching.
Check pupils’ work sufficiently to identify misconceptions, progress and support needs.
Ensure pupils have opportunities to act on feedback where this will improve learning.
Maintain high expectations across all subjects and address deterioration in standards promptly.
Apply agreed adaptations for pupils with SEND or additional needs.
Teaching assistants and other adults
Follow the same whole-school expectations and marking conventions.
Give precise, supportive feedback without completing work for pupils.
Communicate significant misconceptions, successes or concerns to the class teacher.
Model correct letter formation, spelling, mathematical notation and presentation.
Subject leaders / SENCo
Support consistency and appropriate subject-specific expectations.
Use monitoring to identify strengths, development needs and appropriate support.
Support staff to make reasonable adaptations while maintaining ambition.
Headteacher / senior leaders
Ensure expectations are understood and applied consistently.
Monitor implementation through book looks, learning walks, pupil voice and professional dialogue.
Celebrate improvement and address inconsistency through support, coaching and follow-up.
Keep workload and impact under review.
5. Feedback and marking: what staff should do
5.1 Live feedback
Where practical, staff should prioritise feedback during the lesson. This may include questioning, prompting, re-teaching, correcting a misconception, modelling an example, asking a pupil to edit or directing a pupil to a relevant resource.
Live feedback does not need to be retrospectively duplicated in writing. Where useful, staff may use a brief agreed annotation such as VF (verbal feedback), but this is not required simply to prove that a conversation occurred.
5.2 After-lesson review
Teachers should review work sufficiently to answer three questions: What has been understood? What has not been understood? What do I need to do about it? The response may be an individual correction, a small-group intervention, a whole-class feedback point, a change to the next lesson or additional practice.
Written comments should be used selectively when they are the clearest and most efficient way of moving learning forward. Generic praise such as 'great work' should not replace specific feedback about learning.
5.3 Whole-class feedback
May be used when several pupils share similar strengths or misconceptions.
Should identify what was successful, common errors and what pupils need to practise or improve.
May lead directly into re-teaching, modelling or editing.
Does not require the teacher to copy the same comment into multiple books.
5.4 Pupil response
Where feedback asks a pupil to correct, edit, improve or complete something, appropriate lesson time should be provided for the pupil to respond. This should be completed in pupil pen. A feedback system is ineffective if pupils routinely receive improvement points but are never expected to act on them.
6. Agreed marking conventions
	Code / convention
	Meaning
	Expected response

	✓
	Correct / successful
	No response required unless directed.

	•
	An error or point to revisit
	Pupil checks and corrects where appropriate.

	VF
	Verbal feedback given
	Pupil acts on feedback at the time.

	Sp
	Spelling to check/correct
	Pupil corrects using taught strategies/resources.

	P
	Presentation needs attention
	Pupil improves where reasonable and applies expectation next time.

	^
	Missing word
	Pupil inserts missing word.


Staff should avoid excessive codes. The purpose of a code is to communicate efficiently, not to create a complex marking system. Subject-specific symbols may be used where pupils have been explicitly taught their meaning.
7. Presentation: whole-school expectations
Presentation is taught, modelled and reinforced. Pupils should be encouraged to take pride in their work while understanding that presentation expectations must be developmentally appropriate and may need reasonable adaptation.
7.1 Non-negotiables
Books should be cared for and kept free from unnecessary graffiti, scribbling or damage.
The date and learning title/objective should be presented consistently according to phase expectations.
Pupils should use the agreed writing implement for their stage and individual needs.
Rulers should be used for straight lines, underlining where required, tables, graphs and mathematical diagrams when appropriate.
Errors should normally be corrected neatly; pupils should not repeatedly overwrite or heavily scribble over mistakes.
Loose sheets should be avoided where possible; where used, they should be trimmed/folded and secured neatly.
Pupils should not routinely leave large, unexplained blank spaces or pages.
Adults should challenge a noticeable decline in presentation rather than accepting it as normal.
7.2 Dates and titles
	Phase
	English / wider curriculum
	Maths

	EYFS
	Developmentally appropriate labelling/date practices; focus on meaningful mark-making and correct formation.
	Developmentally appropriate recording; practical mathematics remains central.

	KS1
	Progress towards writing the full date where appropriate. Clear title/learning focus modelled by the teacher.
	Short numerical date may be used. Clear learning focus.

	KS2
	Full written date in English/wider writing unless the task makes this inappropriate. Clear title/learning focus.
	Short numerical date may be used. Clear title/learning focus.


Teachers may adapt the format for particular subjects or tasks where there is a clear reason, but within-class and phase consistency should be evident.
8. Handwriting
Handwriting is explicitly taught and then expected to transfer into everyday work. Staff should not treat handwriting lessons as separate from the standard expected elsewhere.
8.1 EYFS
Prioritise gross and fine motor development, posture, pencil control and correct letter formation.
Teach formation in line with the school’s agreed phonics/handwriting approach.
Avoid encouraging premature joining.
Celebrate purposeful mark-making while correcting persistent formation habits sensitively and early.
8.2 Key Stage 1
Secure correct formation, orientation, size and placement on the line.
Develop consistent spacing between words.
Build fluency before expecting joining.
Introduce joins in line with the school handwriting programme and National Curriculum expectations.
Expect taught formations to be used in everyday writing.
8.3 Key Stage 2
Develop fluent, legible and increasingly efficient handwriting.
Expect consistent size, spacing and alignment.
Use joined handwriting where appropriate, while recognising that some pupils may require an alternative approach.
Teach pupils to choose an appropriate handwriting style for the task, including when speed or clarity is particularly important.
8.4 Pens and pencils
Pencil is used while letter formation and handwriting control are developing. Progression to pen should reflect secure, legible and consistent handwriting rather than operate as a reward. The school may identify an agreed pen type. Pupils who require a particular writing tool as an adaptation should use it without stigma.
8.5 Adult modelling
All adults must model legible handwriting and correct formation on boards, displays, labels, worksheets and in pupils’ books. Fonts used in teaching materials should support, rather than conflict with, the school’s taught handwriting approach.
9. Spelling
Spelling is both explicitly taught and expected to transfer into independent writing. Staff should maintain high expectations while avoiding marking so many spellings that the composition and purpose of writing are lost.
9.1 Principles for correcting spelling
Prioritise words/patterns the pupil has already been taught and is reasonably expected to know.
Prioritise high-frequency/common exception words appropriate to the pupil’s stage.
Select a manageable number of spellings for correction rather than marking every error in a long piece.
Where an error reflects a current phonics or spelling focus, address it promptly.
Encourage pupils to use phonics, morphology, word families, dictionaries, word mats and classroom resources appropriately.
Repeated errors should inform teaching rather than simply generating repeated 'Sp' annotations.
9.2 Pupil correction
When a spelling is selected for correction, the pupil should normally correct it accurately. Depending on age and need, this may involve locating the word, using a resource, discussing the relevant pattern and practising it briefly. Repeated copying without understanding should be avoided.
9.3 Across the curriculum
Subject vocabulary matters. Staff should model and expect accurate spelling of key vocabulary that has been explicitly taught, including in science, RE, geography, history and mathematics.
10. English and writing feedback
Feedback should reflect the purpose and stage of the writing process.
During drafting, feedback may focus on content, structure, vocabulary or sentence construction rather than surface errors alone.
Editing should be explicitly taught; pupils should increasingly learn to reread, proofread and improve independently.
Not every piece of writing requires detailed written feedback.
Teachers should identify patterns in grammar, punctuation, spelling and composition and use these to plan teaching.
Where an extended piece is intended to demonstrate independent attainment, adult support and feedback should be appropriate to the assessment purpose.
11. Mathematics feedback
Accuracy should be checked sufficiently to identify misconceptions rather than simply count correct answers.
Incorrect answers should be corrected where doing so supports learning.
Teachers should distinguish between a calculation slip and a conceptual misconception.
Where several pupils share a misconception, re-teaching is preferable to writing the same explanation repeatedly.
Mathematical notation, digit formation, place value alignment, diagrams and use of rulers should meet agreed presentation expectations.
Pupils should be encouraged to explain reasoning and improve incomplete explanations where appropriate.
12. Foundation subjects
High presentation expectations apply across the curriculum. Feedback should be proportionate to the learning intention and subject. Staff are not expected to produce lengthy written marking in every foundation-subject book. Key subject vocabulary, misconceptions and important disciplinary knowledge should be addressed.
13. Self-assessment and peer feedback
Self- and peer-assessment should be taught, modelled and purposeful.
Pupils should not be asked to 'mark' work they are not yet knowledgeable enough to evaluate accurately.
Success criteria may support reflection but should not become a mechanical tick-box exercise.
Peer feedback should be respectful, specific and focused on agreed learning.
The teacher retains responsibility for assessment and for identifying misconceptions.
14. SEND, additional needs and reasonable adaptations
High expectations and inclusion are compatible. Some pupils will require adapted presentation, handwriting, recording or feedback arrangements. Adaptation should remove barriers to learning, not automatically reduce ambition.
Possible adaptations include alternative paper/line spacing, pencil grips, sloped boards, assistive technology, reduced copying, scribing where appropriate, enlarged resources, additional processing time or an alternative writing implement.
A pupil should not be repeatedly sanctioned or required to redo substantial work because of presentation difficulties arising directly from an identified need.
Where handwriting is a significant barrier, staff should consider the pupil’s support plan/EHCP and seek SENCo advice.
Alternative recording methods should still allow the pupil to demonstrate learning and receive meaningful feedback.
Individual adaptations should be understood by relevant adults so expectations remain consistent.
15. EYFS
In EYFS, feedback is predominantly immediate, verbal and responsive. Adults use observation and interaction to extend learning, correct misconceptions and support language. Mark-making and early writing are valued, with explicit teaching of pencil control and letter formation. The policy’s principles apply, but formal written marking conventions are not expected to be imposed where they are developmentally inappropriate.
16. Work completed with additional adult support
Where it is important for assessment, adults should make the level of support clear using a brief annotation agreed by the class teacher (for example, independent, prompted, supported or scribed). This should be used selectively and should not create an additional marking burden. Adults must avoid over-supporting work in a way that obscures what the pupil can do independently.
17. Workload and proportionality
No member of staff is expected to write lengthy individual comments on every piece of work. Evidence that a teacher has assessed learning may be visible through responsive teaching, corrections, pupil improvements, planning changes, group work or whole-class feedback. Marking practices should be judged by their impact on learning, not by the amount of teacher ink in a book.
Avoid duplicating verbal feedback in writing.
Avoid copying learning objectives or success criteria repeatedly by hand where this adds no value.
Avoid extensive praise comments that do not tell pupils what was successful.
Avoid marking every spelling or punctuation error indiscriminately.
Use professional judgement about the most efficient form of feedback.
18. Monitoring and quality assurance
Because handwriting, spelling and presentation are school improvement priorities, they will remain visible throughout the year rather than being treated as a one-off monitoring event.
Regular book looks across subjects and year groups.
Learning walks in English/phonics, mathematics and other curriculum areas.
Pupil voice about feedback, handwriting, spelling and how pupils improve their work.
Professional discussion during staff meetings and phase/subject work.
Sharing examples of strong practice and progress over time.
Follow-up monitoring where inconsistency is identified.
Support, coaching and CPD where needed.
Monitoring should consider progress over time and the needs of individual pupils. It should not rely on isolated pages or demand identical books across different age groups.
19. What leaders should expect to see in books
Work that broadly reflects the taught curriculum and appropriate challenge.
Evidence that pupils are learning and improving over time.
Increasingly consistent handwriting and presentation.
Taught spelling being applied with increasing accuracy.
Misconceptions being noticed and addressed.
Pupils responding to feedback where a response is useful.
Appropriate adaptations for pupils who need them.
Standards that are broadly consistent within phases while reflecting age and individual need.
20. Review
This policy will be reviewed annually, or sooner if changes to curriculum, assessment, statutory guidance or school improvement priorities make this necessary. Implementation will also be reviewed through staff feedback and monitoring so that expectations remain ambitious, practical and sustainable.


Appendix 1 – Staff One-Page Non-Negotiables

Presentation
Books are cared for and work is presented with pride.
Dates/titles follow agreed phase expectations. 
Monday 9th September (7/9/2026 Only in maths)

LO: To understand the handwriting expectations 

Rulers are used where appropriate.
Mistakes are corrected neatly; no heavy scribbling.
Loose sheets are secured neatly.
A decline in presentation is challenged and supported.
Handwriting
Teach it explicitly and expect it to transfer into everyday work.
Correct formation comes before speed or joining.
Adults model the school approach consistently.
Pen progression is based on secure, legible handwriting, not reward.
Make reasonable adaptations where a pupil has an identified need.
Spelling
Teach spelling explicitly and expect taught patterns to transfer.
Correct a manageable number of important errors.
Prioritise taught patterns, common words and key subject vocabulary.
Pupils should act on selected corrections.
Repeated errors should inform teaching.
Feedback
Give feedback as close to the learning as possible.
Use live/verbal feedback whenever it is the most effective approach.
Do not write comments simply to prove work has been marked.
Identify misconceptions and respond through correction, re-teaching or future planning.
Give pupils time to respond when improvement is requested.
Remember
We are looking for impact, not evidence of teacher workload. The question is not 'Has every page been marked?' It is 'Do we know what pupils have understood, are misconceptions addressed, and are standards improving?'


Appendix 2 – Book Look / Monitoring Prompts
	Area
	Questions to consider

	Presentation
	Are expectations consistently high? Is there deterioration? Are adaptations appropriate?

	Handwriting
	Is taught formation/fluency transferring into everyday work? Is progress visible over time?

	Spelling
	Are taught patterns and key vocabulary increasingly accurate? Are repeated errors informing teaching?

	Feedback
	Are misconceptions identified and acted upon? Is feedback proportionate and useful?

	Pupil response
	Do pupils correct/improve when appropriate? Is independence developing?

	Curriculum
	Does work reflect appropriate curriculum coverage, sequence and challenge?

	SEND/PP
	Are pupils appropriately supported and challenged without unnecessary lowering of expectations?

	Consistency
	Are agreed whole-school/phase expectations evident without demanding identical practice?
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